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ABSTRACT

Seeking Reading Motivation within English Language Learners in an Economically
Disadvantaged Environment
(May 2017)
Janette Lizette Balderas, Bachelor of Science in Interdisciplinary Studies with a Major in
Elementary Education, Texas A&M International University
Chair of Committee: Dr. Jennifer Coronado
―Reading motivation is a contributing factor to the number of English Language Learners
(ELL) and economically disadvantaged struggling readers. Parental involvement fosters
reading motivation amongst these readers‖ (Mohr & Amp; Mohr, 2007).The purpose of this
research is to examine how reading motivation can be increased through the use of parental
involvement and native language books. This study also investigates how parental
involvement can be increased through the use of books that are written in their Spanish
native language and can be easily used to assist their children. The research questions
included are the following:
Research Question 1: Will an increase in parental involvement improve reading
motivation amongst ELLs/Economically Disadvantaged children?
Research Question 2: Will using native language recreational reading books increase
parental involvement in ELLs/Economically Disadvantaged children’s daily reading?
A quantitative study was designed where two teachers’ classes were purposely selected to
participate in the six week intervention. These classes were selected in order to answer
the first question in the study. Parents of these participants were also selected as
participants that would help answer the second question of the study.
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CHAPTER I
INTRODUCTION
Introduction
In 2013, there was an increase in the amount of children living in poverty compared
to the year 2000. One in five children were documented to be living in poverty in 2013 when
in 2000 one in seven were shown (Kena, G., Musu-Gillette, L., Robinson, J., Wang, X.,
Rathbun, A., Zhang, J., Wilkinson-Flicker, S., Barmer, A., & Dunlop Velez, E., 2015). ―In
2013, approximately 10.9 million school-age children 5 to 17 years old were in families
living in poverty‖ (Kena, Musu-Gillette, Robinson, et al., 2015, p. 50). This increase in
poverty raised several questions concerning children’s education, and because of this, the
correlation between poverty and reading achievement was a topic of interest.
Statement of Problem
With the number of economically disadvantaged children going to school today,
researchers are seeking answers to resolve and improve the reading gap that exist amongst
this population of learners. Living in poverty contributes to lower than average reading
academic performance that can be seen as early as kindergarten and can continue on to
elementary, middle school, and high school (Kena, Musu-Gillette, Robinson, et al., 2015). A
contributing factor to this educational reading gap is the amount of time that economically
disadvantaged children spend reading. Reading frequency is strongly linked to educational
level and wealth of students’ families (Tankersley, 2005). Since reading frequency has
shown to be connected to reading achievement, researchers wondered why poverty affected
these children in reading on a daily basis. With the amount of economically disadvantaged
____________
This thesis follows the style of Education Commons.
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children located locally, the researcher has also documented a high number of English
Language Learners (ELLs) in the population of study. As a school with a high percentage of
ELL’s who are predominately also economically disadvantaged, the children as a whole
from grade levels Pre-Kinder- 5th Grade in this study were ranked beneath other schools,
because of their struggle with reading.
Significance to the Field
There is a substantial amount of research concerning reading motivation alone;
however, there is limited research on the correlation between the language of the books being
read at home and the impact that they have on parental involvement and reading motivation
altogether. This study will contribute information concerning whether the language of the
books assigned for at home reading, impacts parents’ involvement in their children’s daily
reading. Apart from this, the impact of these books and the parental involvement will be
assessed to see if there is a correlation to children’s reading motivation.
Purpose for the Study
The purpose of this study was to determine and identify a way to increase daily
reading motivation of economically disadvantaged ELL children in second grade. The focus
of this study is based on two questions.
Research Questions
The research questions focused on the following:
Research Question 1: Will an increase in parental involvement improve reading motivation
amongst ELLs/Economically Disadvantaged children?
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Research Question 2: Will using native language recreational reading books increase
parental involvement in ELLs/Economically Disadvantaged children’s daily reading?
Definitions
Economically Disadvantaged- ―An individual or a member of a family that received a total
family income that, in relation to family size, does not exceed the higher of the poverty line‖
(US Department of Labor, 2016).
English Language Learners- ―Student of limited English proficiency" means a student whose
primary language is other than English and whose English language skills are such that the
student has difficulty performing ordinary class work in English‖ (Texas English Language
Learners Portal, 2012).
Motivation- ―The condition of being eager to act or work‖ (Merriam-Webster, 2016).
Struggling Readers- “Children who find it hard to grasp the relation of the spoken and
written language‖ (Carlisle, 2004).
Parental Involvement-According to No Child Left Behind Parental Involvement: Title I, Part
A. (2004), ―the statute defines parental involvement as the participation of parents in regular,
two-way, and meaningful communication involving student academic learning and other
school activities‖ (p.3).
Poverty- Refer to Economically Disadvantaged for Definition
Recreational Reading- “Leisure reading, also known as recreational reading, pleasure
reading, free voluntary reading, and independent reading, is independent, self-selected
reading of a continuous text for a wide range of personal and social purposes‖ (International
Reading Association, 2014, p. 2).
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Socioeconomic Status (SES) –
“Socioeconomic status depends on a combination of variables, including
occupation, education, income, wealth, and place of residence‖ (Merriam-Webster, 2016).
Limitations
Limitations in this study may include the participants’ parents not implementing the
intervention at home by asking the children to read by themselves or not at all.

Parents may

easily state that they have been reading with their children to avoid consequences or
embarrassment of not completing the task. Replication of the study may also serve as a
limitation due to the purposive sampling of participants.
Ethical Considerations
In order to ensure that this investigation is conducted in an ethical manner, the researcher
obtained permission from the participants’ parents before the study began. The students were
given a packet of materials containing several forms at the beginning of the process. The
first page contained information regarding the study, its process, and its benefits. The second
page contained a permission form where parents indicated whether or not they wanted their
child to participate in the study. The final and last page contained the pre-survey that parents
completed if they wanted their child to participate. Apart from the permission forms, the
researcher was approved to conduct the study by various individuals and entities in the
following order: the campus principal, United Independent School District, and Texas A&M
International University’s Institutional Review Board (IRB).
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CHAPTER II
LITERATURE REVIEW
―Teaching language-minority students to read and write well in English is an urgent
challenge in the nation’s K–12 schools. Literacy in English is essential to achievement in
every academic subject—and to educational and economic opportunities beyond schooling‖
(August & Shanahan, 2006, p.1).
Poverty
With the number of economically disadvantaged children going to school today,
researchers continue to look for answers to solve and improve the reading gap that exists
amongst this population of learners. In 2013, there was an increase in the number of children
living in poverty in the United States compared to the year 2000, such that one in five
children were documented to be living in poverty in 2013, when in 2000 one in seven
children were documented to be economically disadvantaged (Kena, Musu-Gillette,
Robinson, et al., 2015). Living in poverty contributes to lower than average academic reading
performance that is visible as early as kindergarten and continues on to elementary, middle
school, and high school (Kena, Musu-Gillette, Robinson, et al., 2015). Additionally, because
reading frequency is connected to reading achievement, exploration of why poverty affects
children’s reading on a daily basis is a topic of interest. Poverty limits the exposure that
children obtain to developmentally enriching materials and experiences that children have
from higher socioeconomic status (Bhattacharya, 2010).
English Language Learners (ELLs)
ELLs and Poverty. Children from poorer communities were reported to be more
susceptible to lower reading achievement due to lack of reading motivation because of the
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parenting practices associated with economically disadvantaged families (Eamon &
Altshuler, 2004). A contributing factor to this lower reading performance is the amount of
time that economically disadvantaged children spend reading. Reading frequency is strongly
linked to educational level and wealth of students’ families (Tankersley, 2005). Stresses
linked to economic hardships experienced routinely within low socioeconomic status (SES)
families contributed to parents being less responsive to their children’s reading development
and motivation (Bhattacharya, 2010).
ELLs and Reading. According to Peregoy and Boyle (2000), ―students who must
acquire language and reading simultaneously, drumming up motivation to read in English
can be a daily challenge‖ (p. 1). Reading in a native language (L1) permits a transfer of
competence and skills in a foreign language (L2) (Aydin, 2011). Learners use their primary
language and reading skills as a way to acquire and learn their second language and reading
skills through a process known as transfer (Ellis, 1994). Komiyama (2013) argued that a
native language has the potential to impact the language being acquired. Using reading
strategies that have been acquired and have made the learners successful in the L1 language
can make it easier to raise learner awareness in the L2 language (Grabe & Stroller, 2013).
ELLs and Reading Motivation. ―The importance of motivation in children’s
primary language (L1) reading development suggests the need to thoroughly explore the
potential impact of motivation on the language being acquired (L2) reading behaviors and
outcomes‖ (Komiyama, 2013, p. 149). Struggling readers would benefit from developing
reading motivation. As stated by Rowe (1991), reading motivation can be instilled in children
from within their homes. Motivation drives students to achieve their desired goal, and for this
reason, motivation should be used to help struggling readers improve their literacy abilities.
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In order to become motivated, children need to be interested in what they are reading.
English language learners are motivated to read material that is of high interest to them (Ivey
& Broaddus, 2001). Connecting family involvement and high interest native language texts is
beneficial to fostering reading motivation amongst the children because of the transfer that
occurs between both languages. Family involvement is an essential element in impacting a
child’s reading and motivation to want to read more (Klauda, 2009). The bonding that results
from children and their families with at home reading leads to higher reading motivation.
Providing the proper resources, such as native language texts, is a way to help families
become engaged in their children’s reading motivation development.
ELLs and Parental Involvement. A child’s educational achievement and language
and literacy development are impacted by their home environment and family (Bonci et al.,
2010). Family involvement is an opportunity for a connection to be formed between the
primary caregiver, the child, and the school while developing essential reading skills at the
same time. Family involvement in children’s literacy development is more influential than a
family’s social class, size, and level of parental education (Flouri & Buchanan, 2004).
As Marzano, Pickering, and Pollock (2001) and Eamon and Altshuler (2004) stated,
parenting practices and home environments with insufficient emphasis on reading are linked
to lower reading achievement particularly amongst children from low socioeconomic status.
Family involvement increases the acquisition of children’s reading development, when
considering the social development theory (Bond, 2011).
Students’ interest in reading, attitudes towards reading and attentiveness in the
classroom are all positively impacted when reading activities are present in their homes
(Rowe, 1991). Family involvement through family literacy programs that help educate
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parents about activities and strategies that can be used in their homes to help their children
become better readers (Midraj & Midraj, 2011). Participation in reading activities at home
brings higher reading achievement amongst children coming from low-income families
(Miedel & Reynolds, 1999). Lawson (2012) stated that, reading at home provides pleasure
when a child attaches and relates to the story.
Eliminating parents’ fears and building on their ability to take part in their child’s
education is a start in developing family involvement to close the reading gap. Fear of
confusing their children or being unable to help with more complex reading material in
another language is an obstacle that many parents face (Brock & Edmunds, 2010). Language
is also a barrier that many families stated as being the main culprit for the decline in parental
involvement (Brilliant, 2001).
According to the researchers mentioned above, poverty is an evident obstacle to
children when it comes to reading motivation and parental involvement. Reading motivation
and how to increase it amongst these types of learners has been studied in cases presented by
the researchers mentioned in this study. Although that is the case, there is limited research
on the impact that native language texts have on reading motivation and parental
involvement amongst these types of demographics.
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CHAPTER III
METHODOLOGY
Mohr & Mohr (2007) stated, English language learners who are also economically
disadvantaged have a higher tendency to be struggling readers, and reading motivation is a
contributing factor to this. There is a connection between reading motivation, parental
involvement, and these children.
Two questions were addressed in the following analysis:
Research Question 1: Will an increase in parental involvement improve reading
motivation amongst ELLs/Economically Disadvantaged children?
Research Question 2: Will using native language recreational reading books
increase parental involvement in ELLs/Economically Disadvantaged children’s daily
reading?
The measurement instrument used in this study to measure reading motivation
required permission to be used and was granted through e-mail. Dr. Kear (1990), the
survey’s author, was contacted through e-mail to gain permission to use his survey for this
study. He later sent a statement containing instructions for the replication of the surveys and
written proof of permission from Paws Inc., the copyright holders (See Appendix E for
consent letter).
This study followed a quantitative model, and the data collected was through pre-andpost surveys to participating children and their parents, to determine if students’ reading
motivation increased or decreased by reading native language recreational books. The
parents’ pre-and-post surveys were assessed to see if their involvement was associated with
gains in reading motivation. The children’s’ survey was assessed to see if their reading
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motivation showed improvement. There were a total of eight surveys between the two
participating classrooms. One pre-and-post survey was administered to the students in the
class reading the Spanish books and one pre-and-post survey were administered to the class
receiving English books as well. Parents of the participants also received pre-and-post
surveys, which made the number of surveys administered to be eight in total. The pre-andpost data was analyzed using the formula provided on the Kear (1990) survey in order to
follow norms for the interpretation of scores. This action was completed by adding up the
points scored on the survey and then comparing them to a mid-year percentile rank by grade
and scale displayed with the surveys provided by Wichita State University. The survey was
administered and replicated in its entirety, but for the sake of this study, the first eight
questions were analyzed further in order to focus on recreational reading motivation.
Setting
Local Demographics. According to the 2014 census, Laredo, Texas is a city with an
estimated population of 252,309; 95.6% of these were identified as Hispanic. Additionally,
30.8% of the population is below the poverty level. Out of the entire population, 91.1%
speak a language other than English at home (United States Census Bureau, 2014).
School Demographics. The study took place in a school located in the eastern part of
Laredo, Texas with a school population of 686 students. Of the 686 students, the majority of
the population at that campus consisted of mainly Hispanic students. District data
(Disaggregation of Public Education Information Management System (PEIMS) Student
Data 2016) showed that 99.71% of the students were of Hispanic ethnicity. The only other
ethnicity present apart from Hispanic was Black/African American at 0.29% of the campus’s
population. At this campus, 631 of the 686 students are considered economically
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disadvantaged, or 91.98% of the student demographic. The majority of the population at the
school fit into the study’s area of focus, which was participants who were economically
disadvantaged and ELLs.
Classroom Demographics. In Classroom A, where the intervention took place, there
were a total of 18 students. Of those 18 students, 10 of them received consent to be
participants in the study. They were identified as both ELLs and economically
disadvantaged. The 10 students who participated in the study consisted of 7 girls and 3 boys.
In Classroom B, there was a similar intervention conducted but with English language texts.
In that classroom, there were 16 students; all of these students were considered to be both
ELLs and economically disadvantaged. Class B participants consisted of 7 girls and 2 boys.
The intervention presented in this study was conducted within two traditional second
grade classrooms. The traditional education classrooms were medium sized rooms
containing 18 desks in Class A and 21 desks in Class B, 2 chalkboards, a kidney table, and a
large rectangular table. The participants of Classroom A were offered a selection of 30
Spanish recreational books to determine if: 1. Parental involvement increased children’s
motivation towards reading due to the accessibility of native language books, such as Spanish
books offered to be read at home with Spanish speaking parents and 2. Children’s reading
motivation towards reading increases with native language books. Classroom B offered a
selection of 30 English recreational books to see if native language books, such as English
books, influence English speaking parents to read more with their children at home. Students
chose one new book every morning to take home to read with their parents.
Participants
The sampling procedure used in this study was purposive sampling. The study specifically
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focused on English language learners identified as economically disadvantaged students at
the school. Economically disadvantaged students are identified as coming from
economically disadvantaged homes based on the definition. These participants included a
total of 19elementary ELLs/economically disadvantaged students from two different
traditional second grade classrooms and their parents. One classroom had students
receiving the intervention in Spanish, while the other classroom received the intervention in
English for comparison. The control group was Classroom A where the Spanish language
books were the intervention. The participants were chosen because they were identified as
English Language Learners (ELLs)/Economically Disadvantaged according to the district’s
standards.
According to the Home language surveys of each participant, the participants in this
study were from similar ethnic backgrounds. All were Hispanic coming from Spanish
speaking homes. All of the students were identified as ELLs/economically disadvantaged.
Using families’ incomes at the beginning of the year, students were identified as being
Economically Disadvantaged. A Home Language Survey was completed at the beginning of
the year by the children’s parents and was used to determine whether a child was an ELL.
The two participating teachers were Hispanic and currently teach second grade. They also
both have more than five years of teaching experience at the same school.
Intervention and Materials
The independent variable in this study consisted of the parental involvement program
implemented in the classroom with the intervention. This program required students to retell
the story that they read at home in order to ensure that the books were being read. Students
were also required to exchange their reading books every morning as part of the intervention
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to motivate daily reading with parents. Parent participants were asked to identify the impact
reading together and native language books had on their child’s reading motivation. Parent
participants were given a pre-and-post survey as well to see if there were changes due to the
intervention. (See Appendix B and C for Surveys).
The dependent variable consisted of students’ increase, decrease, or stagnancy in
reading motivation using a pre-and-post survey comparison. The survey questions targeted
reading motivation on a recreational basis rather than on an academic basis to see if the
reading motivation was impacted through the use of the intervention.
Leveled readers stored in bins were used as the focus intervention tools. Each book
bin was filled with either 30 Spanish or 30 English books for students to select throughout
the week. Students exchanged their reading books every morning or afternoon in order to
take a new book home to read so that continual reading occurred.
Measurement Instruments
For this study, the measurement instrument used was a standardized instrument. The
Reading Motivation Survey was compiled by Dr. Kear (1990) from Wichita State University.
The Reading Motivation Survey was used to assess pre-and-post reading motivation. All
student participants were given the Pre-Reading Motivation Survey to determine a level of
motivation before the intervention began. This served as a starting point so that observations
could be conducted towards the end of the study. A Post-Reading Motivation Survey was
administered to all student participants to see the impact of the intervention. The surveys
were administered to the students as a whole, and the participating teachers read each
question and answer choice aloud to the students. Students circled their response. Any
student participant who had permission to partake in the study also had their parents fill out a
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parent survey to determine their impact on the reading motivation of their children (See
Appendix B and C for parent survey in English and Spanish).
Validity
Validity of the student survey by Kear (1990) was measured by Kear using different
methods. The first method included comparing students who had a library available to them
to students who did not have access to one. Their scores were compared; the evidence
showed that library access yielded higher scores. The second method used a comparison of
students who had books checked out from their campus library to students who did not check
out books at the time of the study. The means of these two groups varied; however, the
results showed that children who checked out books scored higher. The last test looked at
students who stated that they watched an average of less than an hour of television every
night compared to students who watched more than two hours.
Validity and reliability for the parent survey was determined through the piloting of
the parent survey in a third grade classroom to test out the survey’s capability for the study.
Reliability
The student survey used Cronbach’s alpha, which is a statistic that measured the internal
consistency of attitude scales, and calculations were formed for each grade level.
Recreational components, academic subscales, and composite scores were all calculated;
however, for this study, the researcher intended to focus only on the component of the eight
surveys.
Procedure
The data was collected through pre-and-post surveys that were conducted in the
traditional classroom setting of the participants. Students walked into the researcher’s
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classroom every morning to exchange their books. After selecting their three books, the
students placed them into their backpacks so that they would be ready to take their books
home to read with their parents. The researcher asked students to retell the story in order to
ensure that the book was read.
Pre-Survey Phase
During the pre-survey phase, participants took home a letter explaining the purpose of
this study to their parents. A consent form was attached to the letter in order to identify
children who were able to participate. With consent, the teachers explained the rules and
procedures necessary to complete the study in each classroom. Parents were informed about
the opportunity to contact their respective classroom teacher if further explanation was
necessary.
After guidelines were read and explained, the students in both classrooms were given
a pre-survey to determine their level of reading motivation prior to any interventions. This
was conducted in a whole group setting in the participants’ normal classroom setting. As
soon as the students completed the survey, they began the selection process of their first book
in their native language.
Intervention
The initial intervention process began in the classroom where the study took place
and ended in the participants’ home. Students from Classroom A and B were offered a
selection of 30 reading books, but each class had the books in the language designated to
them for the study. Each child was required to select three books from their class assigned
bin. This selection process occurred every morning in the participants’ classroom. Students

16
were asked to retell the story as a form of assurance that the reading was being done. This
strategy also helped with students’ retelling strategy.
Post-Survey Phase
After the six weeks of intervention, all participants were given a post-survey to
determine if students’ level of reading motivation increased, decreased, or remained the
same. The children and their parents were given the same surveys that were administered at
the beginning of the study. The focus of the children’s survey was on recreational reading in
different scenarios, such as reading during a rainy day or reading instead of playing. These
scenarios offered the opportunity to measure reading for pleasure. The focus of the parents’
survey was on their involvement in helping their child read at home for fun. In order to
determine if there was a correlation to the progression, regression, or stagnancy of student
participants’ reading motivation levels, parent surveys focused on questions asking about
their involvement.
Data Analysis
In order to analyze the data, the researcher scored the points on each survey to come
up with a total number of points based upon participants’ responses. Each choice available
for the children to select had a different point value. For example, Garfield 1 had a value of
4 points, Garfield 2 was worth 3 points, Garfield 3 was worth 2 points, and Garfield 3 was
worth 1 point. With a total score, the data was interpreted using a norm scale that was
created in the Kear (1990) study where the student survey was utilized. This showed the
researcher what each participant’s reading motivation score was. The pre-and-post survey
totals were compared in order to see if there was an increase in reading motivation.
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CHAPTER IV
FINDINGS AND RESULTS
The purpose of this research was to examine motivational strategies to help increase
second grade ELL/economically disadvantaged students’ reading motivation. There were
two research questions in this study, and they are the following:
Research Question 1: Will an increase in parental involvement improve reading
motivation amongst ELLs/Economically Disadvantaged children?
Research Question 2: Will using native language recreational reading books increase
parental involvement in ELLs/Economically Disadvantaged children’s daily reading?
Parents and students were administered a pre-and-post survey that helped answer the
research questions above. Data was collected at different stages of the intervention process.
The pre-surveys for both parents and students were conducted before the intervention began
to determine a baseline for the study. The intervention began that same day and lasted for six
weeks. When it ended, the parents and students took post-surveys that were identical to the
pre-surveys, and this data was compared to the pre-survey data. The results were analyzed
by each research question presented on the surveys. Results were further analyzed by, first,
segregating them into Class A and Class B, and then combining them both as a whole. Class
A received the intervention with Spanish books, and Class B received the intervention with
English books.
Student Surveys
Student pre-and-post surveys were based on a pictorial format because of its appeal to
children and ease of comprehensibility as well. Each item in the survey was assigned a point
value ranging from 1 point to 4 points, based on four pictures of Garfield to choose from for
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each survey question. The leftmost (Happiest) Garfield was worth 4 points, while the
slightly smiling Garfield had a value of 3 points, the mildly upset Garfield was worth 2
points, and the very upset Garfield valued only 1 point. The points were calculated as a class
and given a percentage based on the total points scored as a whole divided by the number of
actual points that could have been scored.

Table 4.1, 4.2, and 4.3, and 4.4 (below) show the

results of the pre-and-post student surveys.
Class A Student Results by Question
The first survey question asked, ―How do you feel when you read a book on a rainy
Saturday?‖ On the preintervention survey, the mean was 1.3 (SD=0.48). The frequency of
the responses from the preintervention survey was: 70% chose ―(Garfield 1) Happiest
Garfield,‖ and 30% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention
survey results had a mean of 1.1 (SD=0.32). The frequency of the responses from the
postintervention survey included: 90% chose ―(Garfield 1) Happiest Garfield,‖ and 10%
chose ―(Garfield 2) Slightly Smiling Garfield.‖
The second survey question asked, ―How do you feel when you read a book in school
during free time?‖ On the preintervention survey, the mean was 1.2 (SD=0.42). The
frequency of the responses from the preintervention survey was: 80% chose ―(Garfield 1)
Happiest Garfield,‖ and 20% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The
postintervention survey results had a mean of 1 (SD=0). The frequency of the responses
from the postintervention survey included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The third survey question asked, ―How do you feel about reading for fun at home?‖
On the preintervention survey, the mean was 1.3 (SD=0.48). The frequency of the
responses from the preintervention survey was: 70% chose ―(Garfield 1) Happiest Garfield,‖
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and 30% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention survey results
had a mean of 1 (SD=0). The frequency of the responses from the postintervention survey
included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The fourth survey question asked, ―How do you feel about getting a book for a
present?‖ On the preintervention survey, the mean was 1.3 (SD=0.48). The frequency of the
responses from the preintervention survey was: 70% chose ―(Garfield 1) Happiest Garfield,‖
and 30% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention survey results
had a mean of 1.3 (SD=0.67). The frequency of the responses from the postintervention
survey included: 80% chose ―(Garfield 1) Happiest Garfield,‖ 10% chose ―(Garfield 2)
Slightly Smiling Garfield,‖ and 10% chose ―(Garfield 3) Mildly Upset Garfield.‖
The fifth survey question asked, ―How do you feel about spending free time reading a
book?‖ On the preintervention survey, the mean was 1.6 (SD=0.52). The frequency of the
responses from the preintervention survey was: 30% chose ―(Garfield 1) Happiest Garfield,‖
and 70% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention survey results
had a mean of 1(SD=0). The frequency of the responses from the postintervention survey
included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The sixth survey question asked, ―How do you feel about starting a new book?‖ On
the preintervention survey, the mean was 1.1 (SD=0.32). The frequency of the responses
from the preintervention survey was: 100% chose ―(Garfield 1) Happiest Garfield.‖ The
postintervention survey results had a mean of 1 (SD=0). The frequency of the responses
from the postintervention survey included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The seventh survey question asked, ―How do you feel about reading during summer
vacation?‖ On the preintervention survey, the mean was 1.9 (SD=0.99). The frequency of
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the responses from the preintervention survey was: 40% chose ―(Garfield 1) Happiest
Garfield,‖ 50% chose ―(Garfield 2) Slightly Smiling Garfield,‖ and 10% chose ―(Garfield 4)
Very Upset Garfield.‖ The postintervention survey results had a mean of 1.5 (SD=1.08).
The frequency of the responses from the postintervention survey included: 80% chose
―(Garfield 1) Happiest Garfield,‖ 10% chose ―(Garfield 3) Mildly Upset Garfield,‖ and 10%
chose ―(Garfield 4) Very Upset Garfield.‖
The last survey question asked, ―How do you feel about reading instead of playing?‖
On the preintervention survey, the mean was 2.5 (SD=1.08). The frequency of the
responses from the preintervention survey was: 10% chose ―(Garfield 1) Happiest Garfield,‖
60% chose ―(Garfield 2) Slightly Smiling Garfield,‖ and 30% chose ―(Garfield 4) Very Upset
Garfield.‖ The postintervention survey results had a mean of 1.6 (SD=1.07). The frequency
of the responses from the postintervention survey included: 70% chose ―(Garfield 1)
Happiest Garfield,‖ 10% chose ―(Garfield 2) Slightly Smiling Garfield,‖ 10% chose
―(Garfield 3) Mildly Upset Garfield,‖ and 10% chose ―(Garfield 4) Very Upset Garfield.‖
Class B Student Results by Question
The first survey question asked, ―How do you feel when you read a book on a rainy
Saturday?‖ On the preintervention survey, the mean was 1.11 (SD=0.33). The frequency of
the responses from the preintervention survey was: 88.9% chose ―(Garfield 1) Happiest
Garfield,‖ and 11.1% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention
survey results had a mean of 1.2 (SD=0.67). The frequency of the responses from the
postintervention survey included: 88.9% chose ―(Garfield 1) Happiest Garfield,‖ and 11.1%
chose ―(Garfield 3) Mildly Upset Garfield.‖
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The second survey question asked, ―How do you feel when you read a book in school
during free time?‖ On the preintervention survey, the mean was 1.2 (SD=0.44). The
frequency of the responses from the preintervention survey was: 77.8% chose ―(Garfield 1)
Happiest Garfield,‖ and 22.2% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The
postintervention survey results had a mean of 1.22 (SD=0.44). The frequency of the
responses from the postintervention survey included: 88.9% chose ―(Garfield 1) Happiest
Garfield,‖ and 11.1% chose ―(Garfield 3) Mildly Upset Garfield.‖
The third survey question asked, ―How do you feel about reading for fun at home?‖
On the preintervention survey, the mean was 1.3 (SD=0.50). The frequency of the
responses from the preintervention survey was: 55.6% chose ―(Garfield 1) Happiest
Garfield,‖ 33.3% chose ―(Garfield 2) Slightly Smiling Garfield,‖ and 11.1% chose ―(Garfield
3) Mildly Upset Garfield.‖ The postintervention survey results had a mean of 1.3
(SD=0.50). The frequency of the responses from the postintervention survey included:
66.7% chose ―(Garfield 1) Happiest Garfield,‖ and 33.3% chose ―(Garfield 2) Slightly
Smiling Garfield.‖
The fourth survey question asked, ―How do you feel about getting a book for a
present?‖ On the preintervention survey, the mean was 1 (SD=0). The frequency of the
responses from the preintervention survey was: 100% chose ―(Garfield 1) Happiest
Garfield.‖ The postintervention survey results had a mean of 1 (SD=0). The frequency of
the responses from the postintervention survey included: 100% chose ―(Garfield 1) Happiest
Garfield.‖
The fifth survey question asked, ―How do you feel about spending free time reading a
book?‖ On the preintervention survey, the mean was 1.33 (SD=0.50). The frequency of the
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responses from the preintervention survey was: 66.7% chose ―(Garfield 1) Happiest
Garfield,‖ and 33.3% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention
survey results had a mean of 1 (SD=0). The frequency of the responses from the
postintervention survey included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The sixth survey question asked, ―How do you feel about starting a new book?‖ On
the preintervention survey, the mean was 1 (SD=0). The frequency of the responses from the
preintervention survey was: 100% chose ―(Garfield 1) Happiest Garfield.‖ The
postintervention survey results had a mean of 1(SD=0). The frequency of the responses from
the postintervention survey included: 100% chose ―(Garfield 1) Happiest Garfield.‖
The seventh survey question asked, ―How do you feel about reading during summer
vacation?‖ On the preintervention survey, the mean was 1.89 (SD=1.23). The frequency of
the responses from the preintervention survey was: 55.6% chose ―(Garfield 1) Happiest
Garfield,‖ 22.2% chose ―(Garfield 2) Slightly Smiling Garfield,‖ and 22.2% chose ―(Garfield
4) Very Upset Garfield.‖ The postintervention survey results had a mean of 1.33 (SD=0.71).
The frequency of the responses from the postintervention survey included: 77.8% chose
―(Garfield 1) Happiest Garfield,‖ 11.1% chose ―(Garfield 2) Slightly Smiling Garfield,‖ and
11.1% chose ―(Garfield 3) Mildly Upset Garfield.‖
The last survey question asked, ―How do you feel about reading instead of playing?‖
On the preintervention survey, the mean was 1.11 (SD=0.33). The frequency of the
responses from the preintervention survey was: 88.9% chose ―(Garfield 1) Happiest
Garfield,‖ and 11.1% chose ―(Garfield 2) Slightly Smiling Garfield.‖ The postintervention
survey results had a mean of 1 (SD=0). The frequency of the responses from the
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postintervention survey included: 100% chose ―(Garfield 1) Happiest Garfield.
Classes A and B Student Results by Question
The first survey question asked the students about reading motivation during a certain situation, ―How
do you feel when you read a book on a rainy Saturday?‖ On the preintervention survey, the mean was
1.21053(SD=0.41885). The frequency of the responses from the preintervention survey was: 84% chose
―(Garfield 1) Happiest Garfield.‖ The postintervention survey results had a mean of 1.15789(SD=0.50146).
The frequency of the responses from the postintervention survey included: 89.47% chose ―(Garfield 1)
Happiest Garfield‖, 5.26% chose ―(Garfield 2) Slightly Smiling Garfield, 5.26% chose ―(Garfield 3) Mildly
Upset Garfield.‖

The second survey question asked about the students’ feelings towards reading during
free time, ―How do you feel when you read a book in school during free time?‖ On the
preintervention survey, the mean was 1.21053(SD=0.41885). The frequency of the responses
from the preintervention survey was: 74% chose ―(Garfield 1) Extremely Excited.‖ The
postintervention survey results had a mean of 1(SD=0). The frequency of the responses from
the postintervention survey included: 100.00% chose ―(Garfield 1) Happiest Garfield.‖
The third survey question asked about the students’ feelings towards reading at home,
―How do you feel about reading for fun at home?‖ On the preintervention survey, the mean
was 1.31579 (SD=0.47757). The frequency of the responses from the preintervention survey
was: 53% chose ―(Garfield 1) Extremely Excited.‖ The postintervention survey results had a
mean of 1.15789(SD=0.37463). The frequency of the responses from the postintervention
survey included: 84% chose ―(Garfield 1) Happiest Garfield‖, 16% chose ―(Garfield 2)
Slightly Smiling Garfield.‖
The fourth survey question asked about the students’ feelings towards receiving a
book as a present, ―How do you feel about getting a book for a present?‖ On the
preintervention survey, the mean was 1.15789 (SD=0.37463). The frequency of the
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responses from the preintervention survey was: 95% chose ―(Garfield 1) Extremely Excited.‖
The postintervention survey results had a mean of 1.15789(SD=0.50146). The frequency of
the responses from the postintervention survey included: 89.47% chose ―(Garfield 1)
Happiest Garfield‖, 5.26% chose ―(Garfield 2) Slightly Smiling Garfield, 5.26% chose
―(Garfield 3) Mildly Upset Garfield.‖
The fifth survey question asked about the students’ feelings towards spending their
free time at home reading, ―How do you feel about spending free time reading a book?‖ On
the preintervention survey, the mean was 1.47368 (SD=0.51299). The frequency of the
responses from the preintervention survey was: 63% chose ―(Garfield 1) Extremely Excited.‖
The postintervention survey results had a mean of 1(SD=0). The frequency of the responses
from the postintervention survey included: 100.00% chose ―(Garfield 1) Happiest Garfield.‖
The sixth survey question asked about the students’ feelings towards beginning a
brand new book, ―How do you feel about starting a new book?‖ On the preintervention
survey, the mean was 1.05263 (SD=0.22942). The frequency of the responses from the
preintervention survey was: 95% chose ―(Garfield 1) Extremely Excited.‖ The
postintervention survey results had a mean of 1(SD=0). The frequency of the responses from
the postintervention survey included: 100.00% chose ―(Garfield 1) Happiest Garfield.‖
The seventh survey question asked about the students’ feelings towards reading
during the summer, ―How do you feel about reading during summer vacation?‖ On the
preintervention survey, the mean was 1.89474 (SD=1.10024). The frequency of the
responses from the preintervention survey was: 84% chose ―(Garfield 1) Extremely Excited.‖
The postintervention survey results had a mean of 1.42105(SD=0.90159). The frequency of
the responses from the postintervention survey included: 79% chose ―(Garfield 1) Happiest
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Garfield,‖5% chose ―(Garfield 2) Slightly Smiling Garfield, 11% chose ―(Garfield 3) Mildly
Upset Garfield,‖ and 5% chose ―(Garfield 4) Very Upset Garfield.‖
The last survey question asked about the students’ feelings towards reading instead of
playing, ―How do you feel about reading instead of playing?‖ On the preintervention
survey, the mean was 1.84211(SD=1.06787). The frequency of the responses from the
preintervention survey was: 84% chose ―(Garfield 1) Extremely Excited.‖ The
postintervention survey results had a mean of 1.31579(SD=0.82007). The frequency of the
responses from the postintervention survey included: 89.47% chose ―(Garfield 1) Happiest
Garfield‖, 5.26% chose ―(Garfield 2) Slightly Smiling Garfield, 5.26% chose ―(Garfield 3)
Mildly Upset Garfield,‖ and 5.26% chose ―(Garfield 4) Very Upset Garfield.‖
Parent Surveys
Parent pre-and-post surveys were translated into English and Spanish because of the parent
participants’ native language. Three items in the survey were assigned a point value ranging
from 1 point all the way to 4 points with there being only four choices to pick from. For
question 1-3 on the parent survey, the scores were tabulated using the point value system
mentioned above. Two items in the survey included a wide range of choices that could be
selected, such as Question 4 had 11 options and Question 5 had 7 options. For questions 45, the scores were determined using a frequency scale. Tables 4.5, 4.6, and 4.7, 4.8, and 4.9
(below) show the results of the pre-and-post parent surveys for Class A. Tables 4.10, 4.11,
4.12, 4.13, and 4.14 displayed the data collected from Class B’s parent surveys.
Class A Parent Results
The first survey question asked, ―How much does your child enjoy reading?‖ On the
preintervention survey, the mean was 2.6 (SD=0.97). The frequency of the responses from
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the preintervention survey was: 10% Not at all, 40% a bit, 30% quite a lot, and 20% very
much. The postintervention survey results had a mean of 2.8 (SD=0.92). The frequency of
the responses from the postintervention survey included: 0% Not at all, 50% a bit, 20% quite
a lot, and 30% very much.
The second survey question asked, ―How often does your child read?‖ On the
preintervention survey, the mean was 3.6 (SD=0.97). The frequency of the responses from
the preintervention survey was: 80% every day or almost every day, 10% once or twice a
week, 0% once or twice a month, and 10% never or almost never. On the postintervention
survey, the mean was 4 (SD=0). The frequency of the responses from the postintervention
survey included: 100% every day or almost every day, 0% once or twice a week, 0% once or
twice a month, and 0% never or almost never.
The third survey question asked, ―How often does your child read each day?‖ On the
preintervention survey, the mean was 2 (SD=0.47). The frequency of the responses from the
preintervention survey was: 10% 0-5 minutes, 80% 10-15 minutes, 10% 20-40 minutes, and
0% more than an hour. On the postintervention survey, the mean was 2.6 (SD=0.70).The
frequency of the responses from the postintervention survey included: 0% 0-5 minutes, 50%
10-15 minutes, 40% 20-40 minutes, and 10% more than an hour.
The fourth survey question asked, ―Which of the following does your child read
outside of school?‖ On the preintervention survey, the mean was 4.2 (SD=2.96). The
frequency of the responses from the preintervention survey was: 40% websites, 30%
magazines, 90% fiction books, 10% audio books, 0% emails, 30% books in other languages,
0% newspapers, 20% song lyrics, 10% novels, 10% poetry, and 10% comics. On the
postintervention survey, the mean was 5.1 (SD=3.41). The frequency of the responses from
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the postintervention survey included: 50% websites, 40% magazines, 100% fiction books,
0% audio books, 0% emails, 50% books in other languages, 0% newspapers, 30% song
lyrics, 40% novels, 0% poetry, and 40% comics.
The fifth survey question asked, ―How do you encourage your children to read?‖ On
the preintervention survey, the mean was 3.3 (SD=2.15). On the preintervention survey, the
frequency of the responses was: 80% read to them, 90% ask them to read to them, 0% used
magnetic letters/words on the fridge, 10% modeled reading at home, 70% discussed what
their child read, 20% played reading related-games, and 30% encouraged older children to
support their younger children. On the postintervention survey, the mean was 3.4 (SD=2.0).
On the postintervention survey, the frequency of the responses was: 100% read to them,
100% ask them to read to them, 0% used magnetic letters/words on the fridge, 60% modeled
reading at home.100% discussed what their child read, 30% played reading related-games,
and 30% encouraged older children to support their younger children
Class B Parent Results
The first survey question asked, ―How much does your child enjoy reading?‖ On the
preintervention survey, the mean was 2.4 (SD=0.73). The frequency of the responses from
the preintervention survey was: 0% Not at all, 67% a bit, 22% quite a lot, and 11% very
much. On the postintervention survey, the mean was 2.89 (SD=0.78). The frequency of the
responses from the postintervention survey included: 0% not at all, 33% a bit, 44% quite a
lot, and 22% very much.
The second survey question asked, ―How often does your child read?‖ On the
preintervention survey, the mean was 3.7 (SD=0.50). The frequency of the responses from
the preintervention survey was: 67% every day or almost every day, 33% once or twice a
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week, 0% once or twice a month, and 0% never or almost never. On the postintervention
survey, the mean was 4 (SD=0). The frequency of the responses from the postintervention
survey included: 100% every day or almost every day, 0% once or twice a week, 0% once or
twice a month, and 0% never or almost never.
The third survey question asked, ―How often does your child read each day?‖ On the
preintervention survey, the mean was 1.89 (SD=0.33). The frequency of the responses from
the preintervention survey was: 11% 0-5 minutes, 89% 10-15 minutes, 0% 20-40 minutes,
and 0% more than an hour. On the postintervention survey, the mean was 2.2 (SD=0.44).
The frequency of the responses from the postintervention survey included: 0% 0-5 minutes,
78% 10-15 minutes, 22% 20-40 minutes, and 0% more than an hour.
The fourth survey question asked, ―Which of the following does your child read
outside of school?‖ On the preintervention survey, the mean was 4.1 (SD=3.33). On the
preintervention survey, the frequency of the responses was: 40% websites, 30% magazines,
90% fiction books, 10% audio books, 0% emails, 30% books in other languages, 0%
newspapers, 20% song lyrics, 10% novels, 10% poetry, and 10% comics. On the
postintervention survey, the mean was 4.4 (SD=3.27). On the postintervention survey, the
frequency of the responses was: 50% websites, 40% magazines, 100% fiction books, 0%
audio books, 0% emails, 50% books in other languages, 0% newspapers, 30% song lyrics,
40% novels, 0% poetry, and 40% comics.
The fifth survey question asked, ―How do you encourage your children to read?‖ On
the preintervention survey, the mean was 3.0 (SD=2.1). On the preintervention survey, the
frequency of the responses was: 44% read to them, 67% ask them to read to them, 0% used
magnetic letters/words on the fridge, 0% modeled reading at home, 33% discussed what their
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child read, 11% played reading related-games, and 11% encouraged older children to support
their younger children. On the postintervention survey, the mean was 3.1 (SD=2.0). On the
postintervention survey, the frequency of the responses was: 100% read to them, 100% ask
them to read to them, 0% used magnetic letters/words on the fridge, 44% modeled reading at
home, 67% discussed what their child read, 22% played reading related-games, and 22%
encouraged older children to support their younger children.
Class A and B Parent Results
The first survey question asked, ―How much does your child enjoy reading?‖ On the
preintervention survey, the mean was 2.5 (SD=0.84). The frequency of the responses from
the preintervention survey was: 5% Not at all, 53% a bit, 26% quite a lot, and 16% very
much. On the postintervention survey, the mean was 2.8 (SD=0.83). The frequency of the
responses from the postintervention survey included: 0% not at all, 42% a bit, 32% quite a
lot, and 26% very much.
The second survey question asked, ―How often does your child read?‖ On the
preintervention survey, the mean was 3.6 (SD=0.76). The frequency of the responses from
the preintervention survey was: 74% every day or almost every day, 21% once or twice a
week, 0% once or twice a month, and 5% never or almost never. On the postintervention
survey, the mean was 4 (SD=0). The frequency of the responses from the postintervention
survey included: 100% every day or almost every day, 0% once or twice a week, 0% once or
twice a month, and 0% never or almost never.
The third survey question asked, ―How often does your child read each day?‖ On the
preintervention survey, the mean was 1.9 (SD=0.41). The frequency of the responses from
the preintervention survey was: 11% 0-5 minutes, 84% 10-15 minutes, 5% 20-40 minutes,
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and 0% more than an hour. On the postintervention survey, the mean was 2.4 (SD=0.61).
The frequency of the responses from the postintervention survey included: 0% 0-5 minutes,
63% 10-15 minutes, 32% 20-40 minutes, and 5% more than an hour.
The fourth survey question asked, ―Which of the following does your child read
outside of school?‖ On the preintervention survey, the mean was 4.1 (SD=3.07). On the
preintervention survey, the frequency of the responses was: 42% websites, 21% magazines,
84% fiction books, 11% audio books, 0% emails, 16% books in other languages, 0%
newspapers, 21% song lyrics, 5% novels, 5% poetry, and 16% comics. On the
postintervention survey, the mean was 4.8 (SD=3.34). On the postintervention survey, the
frequency of the responses was: 53% websites, 37% magazines, 100% fiction books, 0%
audio books, 0% emails, 53% books in other languages, 0% newspapers, 16% song lyrics,
32% novels, 0% poetry, and 37% comics.
The fifth survey question asked, ―How do you encourage your children to read?‖ On
the preintervention survey, the mean was 3.2 (SD=2.1). On the preintervention survey, the
frequency of the responses was: 63% read to them, 79% ask them to read to them, 0% used
magnetic letters/words on the fridge, 5% modeled reading at home, 53% discussed what their
child read, 16% played reading related-games, and 21% encouraged older children to support
their younger children. On the postintervention survey, the mean was 3.3 (SD=2.0). On the
postintervention survey, the frequency of the responses was: 100% read to them, 100% ask
them to read to them, 0% used magnetic letters/words on the fridge, 53% modeled reading at
home, 84% discussed what their child read, 26% played reading related-games, and 26%
encouraged older children to support their younger children.

31

Table 4.1- Elementary Reading Attitude Survey Pre-Survey Class A

Pre-Survey Class A

Question 8
Garfield 4

Question 7

Garfield 3

Question 6

Garfield 2

Question 5

Garfield 1

Question 4
Question 3
Question 2
Question 1
0

2

4

6

8

10

12

Question 1 Question 2 Question 3 Question 4 Question 5 Question 6 Question 7 Question 8
Garfield 4

0

0

0

0

0

0

1

3

Garfield 3

0

0

0

0

0

0

0

0

Garfield 2

3

2

3

3

7

0

5

6

Garfield 1

7

8

7

7

3

10

4

1
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Table 4.2- Elementary Reading Attitude Survey Post-Survey Class A

Post-Survey Class A
Question 8
Garfield 4

Question 7

Garfield 3

Question 6

Garfield 2
Garfield 1

Question 5
Question 4

Question 3
Question 2
Question 1
0

2

4

6

8

10

12

Question 1 Question 2 Question 3 Question 4 Question 5 Question 6 Question 7 Question 8
Garfield 4

0

0

0

0

0

0

1

1

Garfield 3

0

0

0

1

0

0

1

1

Garfield 2

1

0

0

1

0

0

0

1

Garfield 1

9

10

10

8

10

10

8

7
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Table 4.3- Elementary Reading Attitude Survey Pre-Survey Class B

Pre-Survey Class B

Question 8
Question 7

Garfield 4
Garfield 3

Question 6

Garfield 2
Garfield 1

Question 5
Question 4
Question 3
Question 2
Question 1
0

1

2

3

4

5

6

7

8

9

10

Question 1 Question 2 Question 3 Question 4 Question 5 Question 6 Question 7 Question 8
Garfield 4

0

0

0

0

0

0

2

0

Garfield 3

0

0

1

0

0

0

0

0

Garfield 2

1

2

3

0

3

0

2

1

Garfield 1

8

7

5

9

6

9

5

8
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Table 4.4- Elementary Reading Attitude Survey Pre-Survey Class B
Post--Survey Class B

Question 8
Question 7

Garfield 4
Garfield 3

Question 6

Garfield 2
Garfield 1

Question 5
Question 4
Question 3
Question 2
Question 1
0

1

2

3

4

5

6

7

8

9

10

Question 1 Question 2 Question 3 Question 4 Question 5 Question 6 Question 7 Question 8
Garfield 4

0

0

0

0

0

0

0

0

Garfield 3

1

1

0

0

0

0

1

0

Garfield 2

0

0

3

0

0

0

1

0

Garfield 1

8

8

6

9

9

9

7

9
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Table 4.5- Question 1-Helping Your Child to Enjoy Reading Parent Survey-Class A
Pre-and-Post Survey Class A
How much does your child enjoy reading?
6

5

Not at all
A bit
Quite a lot

4

Very much

3

2

1

0

Post-Survey

Pre-Survey

Not at all

0

1

A bit

5

4

Quite a lot

2

3

Very much

3

2
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Table 4.6- Question 2-Helping Your Child to Enjoy Reading Parent Survey-Class A
Pre-and-Post Survey Class A
How often does your child read?
12

10

Every day or almost every day
Once or twice a week
Once or twice a month

8

Never or almost never

6

4

2

0

Post-Survey

Pre-Survey

Every day or almost every day

10

8

Once or twice a week

0

1

Once or twice a month

0

0

Never or almost never

0

1
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Table 4.7- Question 3-Helping Your Child to Enjoy Reading Parent Survey-Class A
Pre-and-Post Survey Class A
How often does your child read each day?
9
8

7

0-5 Minutes

6

10-15 Minutes

5

20-40 Minutes
4

More than an hour

3
2

1
0

Post-Survey

Pre-Survey

0-5 Minutes

0

1

10-15 Minutes

5

8

20-40 Minutes

4

1

More than an hour

1

0
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Table 4.8- Question 4-Helping Your Child to Enjoy Reading Parent Survey-Class A

Parent Pre-and-Post Survey Class A
Question 4: Which of the following does your child read outside of school?
12

10
Pre-Survey
Post-Survey

8

6

4

2

0
Websites

Magazines Fiction Books Audiobooks

Emails

Books in
other
languages

Newspapers Song Lyrics

Novels

Poetry

Comics

Pre-Survey

4

3

9

1

0

3

0

2

1

1

1

Post-Survey

5

4

10

0

0

5

0

3

4

0

4
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Table 4.9- Question 5-Helping Your Child to Enjoy Reading Parent Survey Class A

Parent Pre-and-Post Survey Class A
Question 5: How do you encourage your child to read?
12

10
Pre-Survey
Post-Survey

8

6

4

2

0
Read to them

Use magnetic
Ask them to read
Model reading at Discuss what your
letters/words on
to you
home
child reads
the fridge

Play readingrelated games

Encourage older
children to
support younger
children

Pre-Survey

8

9

0

1

7

2

3

Post-Survey

10

10

0

6

10

3

3
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Table 4.10- Question 1-Helping Your Child to Enjoy Reading Parent Survey-Class B

Parent Pre-and-Post Survey Class B
Question 1: How much does your child enjoy reading?
7

6
Not at all
A bit

5

Quite a lot
Very much

4

3

2

1

0

Post-Survey

Pre-Survey

Not at all

0

0

A bit

3

6

Quite a lot

4

2

Very much

2

1
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Table 4.11- Question 2-Helping Your Child to Enjoy Reading Parent Survey-Class B
Parent Pre-and-Post Survey Class B
Question 2: How often does your child read?
10
9
Every day or almost every day

8

Once or twice a week

7

Once or twice a month
Never or almost never

6
5
4
3

2
1
0

Post-Survey

Pre-Survey

Every day or almost every day

9

6

Once or twice a week

0

3

Once or twice a month

0

0

Never or almost never

0

0
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Table 4.12- Question 3-Helping Your Child to Enjoy Reading Parent Survey-Class B

Parent Pre-and-Post Survey Class B
Question 3: How often does your child read each day?
9
8

7

0-5 Minutes

6

10-15 Minutes

5

20-40 Minutes
4

More than an hour

3
2
1
0

Post-Survey

Pre-Survey

0-5 Minutes

0

1

10-15 Minutes

7

8

20-40 Minutes

2

0

More than an hour

0

0
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Table 4.13- Question 4-Helping Your Child to Enjoy Reading Parent Survey-Class B

Parent Pre-and-Post Survey Class B
Question 4: Which of the following does your child read outside of school?
12

10
Pre-Survey
Post-Survey

8

6

4

2

0
Websites

Magazines

Pre-Survey

4

3

9

Post-Survey

5

4

10

Emails

Books in
other
languages

Newspapers

Song Lyrics

Novels

Poetry

Comics

1

0

3

0

2

1

1

1

0

0

5

0

3

4

0

4

Fiction Books Audiobooks
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Table 4.14- Question 5-Helping Your Child to Enjoy Reading Parent Survey-Class B

Pre-and-Post Survey Class B
Question 5: How do you encourage your child to read?
10
9
8
Pre-Survey

7

Post-Survey

6
5
4
3
2
1
0
Use magnetic
Model reading
letters/words
at home
on the fridge

Discuss what
your child
reads

Encourage
older children
Play readingto support
related games
younger
children

Read to them

Ask them to
read to you

Pre-Survey

4

6

0

0

3

1

1

Post-Survey

9

9

0

4

6

2

2
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CHAPTER V
SUMMARY, CONCLUSIONS, LIMITATIONS, AND RECOMMENDATIONS
Summary

This study hypothesized that using native language recreational reading books
increases parental involvement in ELLs/Economically Disadvantaged children’s daily
reading along with an increase in reading motivation in these children. The research was
designed to be quantitative, and the case study research compares participants’ reading
motivation prior to and post intervention along with a comparison in changes involving
parental involvement.
For the duration of this study, I focused on the following research questions:
Research Question 1: Will an increase in parental involvement improve reading
motivation amongst ELLs/Economically Disadvantaged children?
Research Question 2: Will using native language recreational reading books increase
parental involvement in English Language Learners/Economically Disadvantaged
children’s daily reading?
The 19 participants were from 2 different 2nd grade classrooms in an elementary
school located in Laredo, Texas. Class A had 10 student participants and Class B had 9. The
number of parent participants was the same to that of student participants in each class.
Permission was required from parents before beginning the study with both the student and
parent participants. Data were collected from pre-and-post surveys given to both types of
participants. In the student surveys, the participants were required to circle the responses that
most correlated to their feelings about the question being asked. The surveys used a pictorial
format to appeal to the children and still remain comprehensible to them at the same time.
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The questions focused on recreational reading in different situations and how it made them
feel. The parent surveys focused on the tasks that they partake in to help with their child’s
reading motivation at home. Both student and parent participants were administered a preand-post survey to serve as a comparison when the intervention was completed.
Themes surfaced as the data were analyzed and while the intervention was going on.
The researcher discovered the majority of the participants became more motivated when
receiving a reading book that was in the language comprehensible to both them and their
parents. They often commented about the joy they felt when having their parents share an
interest in their reading books. The researcher observed an improvement in parent
involvement from the pre-and-post parent survey comparisons. Question 4 on the parent
survey served for the basis of this conclusion. It asked parents to state all the ways that they
encouraged their children to read.
Conclusion
The purpose of this study was to determine the effects of using native language
recreational reading books with English Language Learners’ (ELLs) to improve reading
motivation and their parents’ involvement in their daily reading. As a known struggle in the
bilingual community, reading motivation has often been seen as essential but a lacking
component in ELLs. According to Peregoy and Boyle (2000), ―students who must acquire
language and reading simultaneously, drumming up motivation to read in English can be a
daily challenge‖ (p.1). It is vital to share this study with educators and parents searching to
instill or improve their child’s reading motivation.
From analyzing the data, parental involvement improved in all areas of the postsurvey; children’s reading motivation showed improvement in different areas but did remain
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stagnant in one area for Class A and three areas for Class B when comparing pre-and-post
survey data. The areas that showed improvement in Class A are the following: Question 1reading on a rainy day; Question 2-reading a book in school during free time; Question 3reading for fun at home; Question 5-spending free time reading a book; Question 6- starting a
new book; Question 7-reading during summer vacation; Question 8- reading instead of
playing. The area that remained stagnant in Class A is the following: Question 4-getting a
book for a present. Class A did not have any regression in reading motivation.
The areas that showed improvement in Class B are the following: Question 1- reading
on a rainy day; Question 3- reading for fun at home; Question 5- spending free time reading a
book; Question 7- reading during summer vacation; Question 8- reading instead of playing.
The areas that remained stagnant in Class B are the following: Question 2- reading a book in
school during free time; Question 4- getting a book for a present; Question 6-starting a new
book. Similar to Class A, Class B did not have any regression in reading motivation.
When comparing them to the 8 total questions on the children’s survey, Class A
showed an 88% improvement in the reading motivation situations displayed, and Class B
indicated that there was a 63% increase in reading motivation. There was an evident increase
in reading motivation that was confirmed by both teachers, because students tended to be
more self-motivated when Drop Everything and Read Time was initiated during the day.
Parents of the students also approached the researcher to ask for more books to read at home
with their child.
As stated in Chapter 2, a child’s educational achievement and language and literacy
development are impacted by their home environment and family (Bonci et al., 2010). The
researcher observed that students often reported how they enjoyed reading with someone at
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home. Language is also a barrier that many families stated as being the main culprit for the
decline in parental involvement (Brilliant, 2001). Since the recreational reading books were
written in the students’ native language, more students reported their parent’s willingness to
read with them. Komiyama (2013) argued that a native language has the potential to impact
the language being acquired. Using reading strategies that have been acquired and have made
the learners successful in the L1 language can make it easier to raise learner awareness in the
L2 language (Grabe & Stroller, 2013). As a result of the intervention, students showed to
have gained a motivation to not only read their native language texts, but to read other texts
that their teacher had recommended as part of the reading curriculum.
Limitations
The limitation observed was participant bias, which may have steered children to
answer the way they felt the researcher wanted them to. Students responded to the pre-survey
questions with the highest score possible, stating that they were highly motivated to a
substantial amount of questions. With the intervention beginning during the second six
weeks of school, there was no way to see if the high scoring was due to participant bias or
their homeroom teachers’ efforts to encourage their reading motivation.
Another limitation observed was that parental involvement is difficult to measure.
Parental involvement is subjective and can mean different things to each parent. While the
questions on the pre-and-post parent survey were straightforward, there was a possibility of
parents lying on questions concerning their involvement with their child’s reading in order to
avoid judgment. Although parents showed significant progress in their parental involvement
when comparing the pre-and-post surveys, the responses on those surveys did not correlate to
what some children had shared with the researcher. Most of the children had openly
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admitted to not reading at home with anyone, and the parent surveys claimed something
different. Parents could have embellished or added extra things that they normally would not
do with their children at home to not seem as if they are not helping at home.
Recommendations
The findings of this study have inclined the researcher to recommend using native
language texts in the classroom as well as the standard immersion language texts. As seen at
the researcher’s campus, the goal was for every student to be immersed into the English
language as soon as possible. While these English language texts are vital in the learning of
the 2nd language, educators and parents must not forget the importance of reading native
language texts as well.
For the purpose of this study, the researcher was only able to investigate 2nd grade
students. Expanding the demographics beyond 2nd grade ELLs would serve as a comparison
as to whether this study is beneficial to not only the demographics presented in this study,
but to other races and grade levels. Reading motivation is necessary in creating lifelong selfreaders, so it would be to the children’s advantage to take part in an intervention to help raise
their motivation for reading recreational reading books.
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APPENDIX A: PRE-AND-POST QUESTIONNAIRE FOR STUDENT PARTICIPANTS
OF THE SURVEY

51
APPENDIX A: PRE-AND-POST QUESTIONNAIRE FOR STUDENT PARTICIPANTS
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APPENDIX A: PRE-AND-POST QUESTIONNAIRE FOR STUDENT PARTICIPANTS
OF THE SURVEY CONTINUED
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APPENDIX A: PRE-AND-POST QUESTIONNAIRE FOR STUDENT PARTICIPANTS
OF THE SURVEY CONTINUED

55
APPENDIX B: PRE-AND-POST ENGLISH QUESTIONNAIRE FOR PARENT
PARTICIPANTS OF THE SURVEY

Survey: Helping your child to enjoy reading
Instructions: Please answer this side of the survey if your child reads with you.
Are you? ______Female _____Male
A: Questions about your child’s reading
How old is your child? _______________
1. How much does your child enjoy reading? (Check one only)
____Not at all ____A bit ____Quite a lot ____Very much

2. How often does your child read? (Check one only)
____Every day or almost every day

____Once or twice a week

____Once or twice a month

____Never or almost never

3. How often does your child read each day?
____0-5 minutes
____10-15 minutes ____20-40 minutes

____more than an hour

4. Which of the following does your child read outside of school? (Check as many as you like)
____Websites ____Magazines ____Fiction Books
____Emails

____Audio books

____Books in other languages ____Newspapers

____Song lyrics ____Novels

____ Poetry

____Comics

5. How do you encourage your child to read? (Check as many as you like)
____Read to them
____Ask them to read to you
____Use magnetic letters/words on the fridge
____Model reading at home
____Discuss what your child reads
____Play reading-related games
____Encourage older children to support younger children
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APPENDIX B: PRE-AND-POST ENGLISH QUESTIONNAIRE FOR PARENT
PARTICIPANTS OF THE SURVEY CONTINUED
Survey: Helping your child to enjoy reading
Survey: Helping your child to enjoy reading
Instructions: Please answer this section of the survey if your child reads with anyone else in
your household, such as a sister, brother, aunt, uncle, etc.
Who reads with your child? ______Brother _____Sister ____Aunt ____Uncle
____Grandma ____Grandpa ____Other
A: Questions about your child’s reading
How old is your child? _______________
1. How much does your child enjoy reading? (Check one only)
____Not at all ____A bit ____Quite a lot ____Very much
2. How often does your child read with this person? (Check one only)
____Every day or almost every day
____Once or twice a week
____Once or twice a month

____Never or almost never

3. How often does your child read each day with this person?
____0-5 minutes
____10-15 minutes ____20-40 minutes ____more than an hour
4. Which of the following does your child read outside of school? (Check as many as
you like)
____Websites ____Magazines
____Fiction Books
____Audio books
____Emails

____Books in other languages

____Song lyrics

____Novels

____ Poetry

____Newspapers
____Comics

5. How do they encourage your child to read? (Check as many as you like)
____Read to them
____Ask them to read to you
____Use magnetic letters/words on the fridge
____Model reading at home
____Discuss what your child reads
____Play reading-related games
____Encourage older children to support younger children
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APPENDIX C: PRE-AND-POST SPANISH QUESTIONNAIRE FOR PARENT
PARTICIPANTS OF THE SURVEY

Encuesta: Ayudando a su hijo/a disfrutar la lectura
Instrucciones: Por favor conteste este lado de la encuesta si lee usted con su hijo/a.
sexo: ______Femenino _____Masculino

¿ Qué es su edad?________

A: Preguntas sobre la lectura de su hijo/a
¿Qué edad tiene su hijo/a? _______________
1. Cuanto disfruta su hijo/a la lectura? (Marque solo una)
____Nada
____Un Poco ____Mucho ____Bastante
2. ¿Qué tan seguido lee su hijo/a? (Marque solo una)
____Todos los días o casi todos los días
____Una o dos veces al mes
____Una o dos veces por semana

____Nunca o casi nunca

3. ¿Cuánto lee su hijo/a al día?
____0-5 minutos
____10-15 minutos ____20-40 minutos

____mas de una hora

4. ¿Cuál de los siguientes lee su hijo/a fuera de la escuela? (Marque todas las que
apliquen)
____Sitios de internet ____Revistas ____ Libros de ficción ____Libros de audio
____Correos electrónicos

____Libros en otros idiomas ____El periódico

____Letras de una canción

____Novelas ____ Poesía

____Revistas cómicas

5. ¿Cómo anima a su hijo/a a leer? (Marque todas las que apliquen)
____Leerles
____Que ellos/as le lean a usted
____Usando letras de imán en el refrigerador
____Modelando la lectura en casa
____Platicando con ellos/a sobre lo que ellos/as leen
____Juegos de lectura
____Animando a los mayores que animen a los menores en casa
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APPENDIX C: PRE-AND-POST SPANISH QUESTIONNAIRE FOR PARENT
PARTICIPANTS OF THE SURVEY CONTINUED

Encuesta: Ayudando a su hijo/a disfrutar la lectura
Instrucciones: Por favor conteste este lado de la encuesta si su hijo/a lee con alguien mas en
su hogar como una hermana, hermano, tia, tio, etc.
Quien lee con su hijo/a? _____Hermano_______Hermana______ Tía_____Tío
______Abuelita_______Abuelito______Alguien mas
A: Preguntas sobre la lectura de su hijo/a
¿Que edad tiene su hijo/a? _______________
1. ¿Cuanto disfruta su hijo/a la lectura? (Marque solo una)
____Nada
____Un Poco ____Mucho ____Bastante

2. ¿Que tan seguido lee su hijo/a? (Marque solo una)
____Todos los días o casi todos los días
____Una o dos veces al mes
____Una o dos veces por semana

____Nunca o casi nunca

3. ¿Cuánto lee su hijo/a al día?
____0-5 minutos
____10-15 minutos ____20-40 minutos

____mas de una hora

4. ¿Cuál de los siguientes le su hijo/a fuera de la escuela? (Marque todas las que apliquen)
____Sitios de internet ____Revistas ____ Libros de ficción ____Libros de audio
____Correos electrónicos

____Libros en otros idiomas

____El periodico

____Letras de una canción

____Novelas

____Revistas comicas

____ Poesía

5. Como anima a su hijo/a a leer? (Marque todas las que apliquen)
____Leerles
____Que ellos/as le lean a usted
____Usando letras de imán en el refrigerador
____Modelando la lectura en casa
____Platicando con ellos/a sobre lo que ellos/as leen
____Juegos de lectura
____Animando a los mayores que animen a los menores en casa
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APPENDIX D: STUDENT SURVEY-PERMISSION GRANTED LETTER
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APPENDIX E: PARENT SURVEY-PERMISSION GRANTED LETTER
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